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Cradle of Inequality: The Role of Families, Schools, and Neighborhoods
Spring 2020
David Enrique Rangel
Assistant Professor of Education
[bookmark: _GoBack]Office Hours: F 3:00-5:00pm, and by appointment 
164 Angell St., #265, Phone: 401-863-3807
Email: david_rangel@brown.edu

Course Overview
In this Sophomore Seminar, we will examine the contours of inequality that begin in early childhood and accumulate over time, with a particular focus on issues of race, class, and gender. Moreover, we will examine how these factors matter in early childhood and the role of families, schools, and neighborhoods in shaping, ameliorating, and propagating larger inequalities. Through our reading and active discussion, we will develop answers to questions that motivate much inquiry into inequality: Who gets what, and why? 
Objectives:
In this course on social inequality in early childhood, we will:
1. Identify processes in early childhood that contribute to later inequalities
2. Focus on the role of schools, families, and neighborhoods in perpetuating or buffering social inequality
3. Explore concepts central to investigating inequality
4. Become familiar with key debates that animate contemporary research on childhood inequality
5. Consider and critique competing explanations for social stratification

Course requirements and Grading Structure
Grading – Course grades will be determined through the assessment of numerous types of coursework, including in-class participation (e.g., discussion and activities), written assignments, peer feedback, and in-class journaling.
	Assignment/activity
	Important dates
	Percentage

	In-class participation
	Ongoing
	20%

	Bluebook
	Ongoing
	20%

	Midterm Paper
	TBD
	30%

	Group Presentation
	12/15
	30%


Attendance, class participation, and in-class activities (20%) - The structure of the course will combine multiple types of engagement formats (e.g., discussion, activities in varying group sizes, and lectures). You are required to come to class, having read the assignments and prepared to engage with the material. Some classes will have small group activities, which may conclude with briefly written work and/or short presentations. This class is heavily dependent on student participation and interaction, which means you must come to class prepared to contribute. I may decide to administer pop quizzes on the assigned action items (items (e.g., readings, podcasts, and videos) during select class meetings. Quizzes will be straightforward and straightforward, will vary in format (multiple-choice, fill-in-the-blank, or short answer), and will focus on the content (e.g., recalling basic ideas, definitions, or arguments presented) rather than your interpretation. These are not intended to cause you stress but instead to encourage you to complete the assigned action items before class. If you finish the action items, the quizzes will not be challenging.
Bluebook journals (20%) - Every day in class, you need to write a short statement on your thoughts and reflections in a blue book that I will provide. These reflections are graded for completion rather than content. The purpose of this is to encourage you to think about the course material without feeling that you have to censor what you say. You may even openly disagree with me, but this will in no way lower your grade. The important thing is that you critically engage the material.
Midterm Paper (30%) - The Midterm product is a 5 to 7-page paper on a topic of your choosing but related to the course topic that demonstrates a keen understanding of the concepts and readings presented in the first half of the semester.
In-class group presentation (30%) – You are responsible for forming small groups and presenting on a topic related to the course material. You will select an issue and lead a discussion of the content that links what they have learned throughout the semester with a topic relevant to the course. Sign-up for groups will occur in the middle of the semester, with presentations happening the last two weeks of the course. 
(1) Evaluation of group members’ participation and statement of your contributions to the project (15%)
(2) Group presentation and effectiveness in facilitating discussion among peers (15%)

Work expectations – Over 14 weeks, you will spend 3 hours per week in class (42 hours total). Required reading for the seminar meetings is expected to take up approximately 7 hours per week (98 hours). In addition, writing and researching your midterm paper as well as preparing for your group presentation is estimated at a total of approximately 40 hours over the course of the term. All required course activities both in-class and out of class should total 180 hours over the entire semester.
Late assignments and Grade Disputes
You are expected to complete each assignment on time, turned in on the due date. Exceptions will only be granted in extraordinary circumstances, such as extended illness or other personal concerns. The instructor must be contacted promptly. Late assignments will be penalized one full grade for each day they are late and will not be accepted after one week.
Grade disputes will be handled systematically and must follow the procedures indicated below:
· You must wait 24 hours before appealing a grade. This will help you consider your comments carefully and reflect on the grading
· When you contact me about a grade dispute, you must attach a 500-word statement (at minimum) about why you feel the grade requires adjustment and your justification. I will use your provided justification to re-evaluate your grade and your writing. You should remember that grades are a reflection of the time and effort on a particular task and the quality of the resulting product, and are not a reflection or judgment of you or your capabilities.
Given that you are requesting greater scrutiny of your paper, it is possible that this “re-grading” will result in a lower grade. You should assume that the first grade you receive will be the most lenient. It is likely, if I review your paper more closely, that I will find more issues with your paper not found in my first reading. Thus, grade disputes may result in a lower grade than your first grade, so please consider grade disputes carefully.
Academic integrity
I understand that as the semester progresses, you may well be juggling multiple class assignments, studying for exams, part-time paid work, and campus/community activism. This added stress can affect your well-being, emotions, and school performance. Time management early in the semester is part of the key to success. Avoid cutting corners and especially, avoid any behavior (such as copying and pasting material from the Internet without proper citation) that can be interpreted as plagiarism and academic misconduct. Copies of the Academic and Student Conduct Codes can be found at https://www.brown.edu/academics/college/orientation/academic-student-conduct-codes.
You are expected to be aware of these guidelines and the related consequences. If I suspect plagiarism, I will speak with the Office of the Dean of the College, and a report written by me will be placed in your academic file detailing the circumstances. Avoid this painful hassle for everyone, manage your time wisely and do not knowingly (or ignorantly) plagiarize. If you are unclear on what constitutes plagiarism, please contact me well before the assignment is due.
Resources
The Writing Center: Excellent writing instructors offer classes and one-on-one meetings to help you with all aspects of the writing process from ways to improve your skills to focused work on a particular class assignment. Visit https:/www.brown.edu/academics/college/support/writing-center/ for more information or contact the writing center at writing_center@brown.edu or 401-863-3524.
Student and Employee Accessibility Services (SEAS): Brown University and I are fully committed to the full inclusion of all students. Please inform me early in the semester if you have a disability or other conditions that might require accommodations or modifications of any of these course procedures. You may speak with me after class or during office hours. For more information, please contact SEAS at https://www.brown.edu/campus-life/support/accessibility-services/ or SEAS@brown.edu.
Class conduct and technology
Conduct - I aim to treat you with respect, and I expect you to do the same for your fellow students and me. This means acknowledging and engaging opinions of others that you may not agree with, refraining from personal attacks, side conversations, and snide remarks, and waiting until the end of the class period to put away your items. Disrespectful behavior degrades the learning experience for you and other students in the class.
Laptops - Laptops and other mobile devices can be invaluable learning tools. They can also be endless time sinks that distract you and those around you from the lecture. If you plan to use one of these devices, I ask that you sit in the first few rows of the lecture hall. If I notice you disrupting class, I will ask you to put the device away. With great (computing) power comes great responsibility.
Email - I am mostly available on email during the day. If you email me after 5 PM, I generally won't respond until early the next morning.
Course Schedule and Topics
Below is the rough outline of the semester. It is subject to change, and I will try my best to give you sufficient notice when it does, and I will update the webpage version of the syllabus. Changes to the syllabus will be announced during class meetings and emailed to you. You are responsible for remaining up to date on these changes.

Week 1: Orienting concepts and ideas
Read:
· Mills, C. Wright. 1959. “The Promise of Sociology.” Excerpt from The Sociological Imagination (3 pages).
· Duvall, E.M. 1946. “Conceptions of Parenthood.” American Journal of Sociology Vol.52(3):193-203
Week 2: Orienting concepts and ideas (part 2.)
Read:
· Phelan, J.C., Link, B.G., and Tehranifar, P. 2010. "Social Conditions as Fundamental Causes of Health Inequalities: Theory, Evidence, and Policy Implications." Journal of Health and Social Behavior 51(S) S28-S40.
· Elder, G.H. 1994. “Time, Human Agency, and Social Change: Perspectives on the Life Course.” Social Psychology Quarterly Vol.57(1) 4-15. 
· DiPrete, T.A., and Eirich, G.M. 2006. “Cumulative Advantage as a Mechanism for Inequality: A Review of Theoretical and Empirical Developments.” Annual Review of Sociology 32:271-97.
Week 3: Orienting concepts and ideas (part 3.)
Read:
· DiMaggio, P. 1982. “Cultural Capital and School Success: The Impact of Status Culture Participation on the Grades of US High School Students.” American Sociological Review Vol.47:189-201 
· Maccoby, E. 1992. “The Role of Parents in the Socialization of Children: An Historical Overview.” Developmental Psychology Vol.28(6):1006-1017
· Ausdale, D. V., and Feagin, J.R. 1996. “Using Racial and Ethnic Concepts: The Critical Case of Very Young Children.” American Sociological Review Vol.61(5):779-793
Listen:
https://longestshortesttime.com/episode-116-how-to-not-accidentally-raise-a-racist/ (Connect podcast to Ausdale and Feagin article. Pay attention to why having race-related conversations with children are important and necessary.)
Week 4: Early childhood trends and patterns
Read:
· D’Agostino, J.V., and Rodgers, E. 2017. “Literacy Achievement Trends at Entry to First Grade.” Educational Researcher Vol.46(2):78-89
· Warren, J.R. 2015. “Does Growing Childhood Socioeconomic Inequality Mean Future Inequality in Adult Health?” The ANNALS of the American Academy of Political and Social Science Vol.663(1):292-230
· Thiede. B.C., Sanders, S.R., Lichter, D.T. 2017. “Born Poor? Racial Diversity, Inequality, and the American Pipeline.” Sociology of Race and Ethnicity 
Watch:
· Childhood Development: Jack Shonkoff
· Early Childhood Interventions: James Heckman
Week 5: Families and parenting
Read:
· Lareau, A. 2002. “Invisible Inequality: Social Class and Childrearing in Black and White Families.” American Sociological Review Vol.67(5):747-776
· Sherman, R. 2017. “Conflicted Cultivation: Parenting, Privilege, and Moral Wealth in Wealthy New York Families.” American Journal of Cultural Sociology 5:1-33.
· Rangel, D.E., and Shoji, M.N. (nd.) “Social Class and Parenting in Mexican American Families”
Listen:
· https://podtail.com/podcast/new-books-in-sociology/jessica-calarco-negotiating-opportunities-how-the-/ (27 minutes)
· http://www.cracked.com/podcast/americas-secret-caste-system/ (45 mins)
· https://www.thisamericanlife.org/474/back-to-school  (58 minutes)

Week 6: Families and parenting (cont)
Read:
· Cucchiara, M.B., and Horvat, E.M. 2009. “Perils and Promises: Middle-Class Parental Involvement in Urban Schools.” American Educational Research Journal 46(4):974-1004.
· Roksa, P., and Potter, D. 2011. “Parenting and Academic Achievement: Intergenerational Transmission of Educational Advantage.” Sociology of Education Vol. 84(4):299-321
· Nelson, M.K., and Schutz, R. 2007. “Day Care Differences and the Reproduction of Social Class.” Journal of Contemporary Ethnography Vol.36(3):281-317.
Listen:
· http://freakonomics.com/podcast/new-freakonomics-radio-podcast-the-economists-guide-to-parenting/
Week 7: Schooling and Inequality
Read:
· Domina, T., Penner, A., and Penner, E. 2017. “Categorical Inequality: Schools as Sorting Machines” Annual Review of Sociology 43:311-30
· Payne, C.M., and Ortiz, C.M. 2017. “Doing the Impossible: The Limits of Schooling, the Power of Poverty.” The ANNALS of the American Academy of Political and Social Science Vol.673:32-59.
· Ladson-Billings, G. 2017. “’Makes me Wanna Holler’: Refuting the ‘Culture of Poverty’ Discourse in Urban Schooling.” The ANNALS of the American Academy of Political and Social Science Vol.673:80-90.

Week 8: Schooling and Funding Inequality
Read:
· Hill, H. 2017. “The Coleman Report, 50 Years On. What do we know about the Role of Schools in Academic Inequality?” The ANNALS of the American Academy of Political and Social Science Vol.674:9-26.
· Hill, N.E., Jeffries, J.R., and Murray, K.P.. 2017. “New Tools for Old Problems: Inequality and Educational Opportunity for Ethnic Minority Youth and Parents” The ANNALS of the American Academy of Political and Social Science Vol.674:113-133.
· Rebell, M.A. 2017. “The Courts’ Consensus: Money Does Matter for Educational Opportunity.” The ANNALS of the American Academy of Political and Social Science Vol.674:184-198.
Listen:
· https://www.npr.org/sections/ed/2017/01/16/509325266/how-the-systemic-segregation-of-schools-is-maintained-by-individual-choices (41 mins)
· https://www.npr.org/sections/ed/2018/01/11/577000301/americas-schools-are-profoundly-unequal-says-u-s-civil-rights-commission?utm_source=facebook.com&utm_medium=social&utm_campaign=npr&utm_term=nprnews&utm_content=20180111
· https://www.npr.org/series/473636949/schoolmoney (Listen to Week 1, Week 2, and Week 3)
Week 9: Understanding Neighborhoods
Read:
· Sharkey, P. and Faber, J.W. 2014. “Where, When, Why, and For Whom Do Residential Contexts Matter? Moving Away from Dichotomous Understanding of Neighborhood Effects.” Annual Review of Sociology Vol. 40:559-579.
· Arum, R. 2000. “Schools and Communities: Ecological and Institutional Dimensions.” Annual Review of Sociology Vol.26:395-418.
· Tack, A.M.C., and Small, M.L. 2017. “Making Friends in Violent Neighborhoods: Strategies among Elementary School Children. Sociological Science 
Week 10: Neighborhoods (cont)
Read:
· Keels, M. 2013. “The Importance of Scaffolding the Transition: Unpacking the Null Effects of Relocating Poor Children into Nonpoor Neighborhoods.” American Educational Research Journal Vol.50(5):991-1018.
· Walsh, M.E., Madaus, G.F., Raczek, A.E., Dearing, E., Foley, C., An, Chen., Lee-St. John, T.J., and Beaton. A. 2014. “A New Model for Student Support in High-Poverty  Urban Elementary Schools: Effects on Elementary and Middle School Outcomes.” American Educational Research Journal Vol.51(4):704-737. 
· Spoth, R., Greenberg, M., Bierman, K., and Redmond, C. 2004. “Prosper Community-University Partnership Model for Public Education Systems: Capacity-Building for Evidence-Based, Competence-Building Prevention.” Prevention Science Vol.5(1):31-38.
Week 11: 
Read:
· Rhodes, A., and Warkentien, S. 2017. Unwrapping the Suburban “Package Deal”: Race, Class, and School Access. American Educational Research Journal Vol.54(1):168S:189S
· Tienda, M. 2017. “Public Education and the Social Contract: Restoring the Promise in an Age of Diversity and Division.” Educational Researcher 46(6):271-283.
· Harding, David J. 2019. “Rethinking the Cultural Context of Schooling Decisions in Disadvantaged Neighborhoods: From Deviant Subculture to Cultural Heterogeneity.” Sociology of Education Vol. 84(4).
Watch:
· In class: “Teach us All” https://www.imdb.com/title/tt6588332/?ref_=fn_al_tt_1

Week 12: 
· Group Presentations
Week 13: 
· Group Presentations
